
Handbook
IB Diploma

Secondary School
2019/2020



2



3IB Diploma Handbook, Secondary School, 2019/2020 | © BERLIN METROPOLITAN SCHOOL 

TABLE OF CONTENTS

Who we are 5

How to Use this Handbook  8

IB Diploma Programme Overview 8

The IB Mission Statement 9

The IB Learner Profile 9

Approaches to Teaching and Learning 11

DP Pathways at BMS 12

IBDP Subject Group Information and Course Details 14

Assessment and the Award of the IB Diploma 17

Award of the IB Diploma & University Placement 19

Student and Teacher Planning 20

Open Campus Policy  20

Academic Assignments Policy  21

Submission & Academic Performance 21

Academic Honesty Policy 22

The Process of Reporting Student Achievement 22

Appendix 23





5IB Diploma Handbook, Secondary School, 2019/2020 | © BERLIN METROPOLITAN SCHOOL 

WHO WE ARE

Berlin Metropolitan School (BMS) consists of an Early Learning Center, a Primary School, and a Secondary 
School. BMS currently has over 1,000 students representing over 50 nationalities. The students are in-
structed and supported by over 200 members of staff with diverse international backgrounds, comprised of 
over 30 different nationalities.
 
BMS is a recognized IBO World School, following both the Primary Years Programme (PYP) and the Diploma 
Programme (DP). BMS is also an accredited member school from CIS (Council of International Schools) and 
NEASC (New England Association of Schools and Colleges). In addition, the Berlin Metropolitan School is 
an authorized Cambridge University exam center offering the International General Certificate of Secondary 
Education (IGCSE) in Grade 10. BMS holds the status of a state-recognized substitute school by the Berlin 
Senate up until the 10th grade, awarding students the Mittlerer Schulabschluss (MSA).
 
BMS is a member of AGIS (Association of German International Schools) and ECIS (European Council of In-
ternational Schools) , where faculty and staff regularly present and attend workshops for international educa-
tors. Berlin Metropolitan School was founded in the former eastern part of Berlin in 2004 as a private school 
initiative. Since its inception, BMS has grown to be a leading international school in Berlin.

Our Mission Statement 
Berlin Metropolitan School consistently aims to build an inclusive culture of learning that inspires and challenges 
every individual to develop to their full potential and be active and responsible participants in our global society. 

»inspire each other – grow together«

Our Community Values
BMS Community Values are the values we hold important as an institution and serve our school members 
with a constructive approach in our daily collaboration.

As community members of BMS, we seek to establish strong ties within our school community by ensuring 
that the actions we model reflect our school character. In doing so, we commit to actions which reinforce 
safety for all our members, fairness in our collaboration, and a respectful and positive attitude in all our  
interactions.

Our Educational Philosophy
Our school philosophy, “Inspire each other – grow together”, represents the fact that BMS sees itself as a 
partner for our students and their families, in a setting where we learn from one another in an atmosphere of 
trust and respect, and motivate one another with the common goal of further development. Our philosophy is 
based on the principles of a sharing of common values, setting ourselves a high level of ambition and aspira-
tion, the merging of different cultures, and the collective concern for the welfare of our students. 

Our vision of education focuses on attaining the best academic results and on fostering the development of 
dynamic, considerate and responsible characters through our instructional programmes. These programmes 
are delivered in both English and German, and in the Secondary School, lead to both nationally and interna-
tionally recognized qualifications:

Our approach is best described through our mission statement:
“Berlin Metropolitan School consistently aims to build an inclusive culture of learning that inspires and chal-
lenges every individual to develop to their full potential and become active and responsible participants in our 
global society.” 

This statement embodies a clear commitment to a strong school ethos where every student is seen as an 
individual and is taught with a differentiated and holistic approach. At BMS we aim to strike a good balance 
between supporting and challenging our students, as well as between academic excellence and social and 
emotional development. 
Our approach is further outlined through our Educational Philosophy Statements which stem from our Mission 
Statement, and highlight and describe 3 fundamental elements that guide our educational practice and me-
thodology at all levels in the school. These elements are International Mindedness and Global Engagement, 
our Approaches to Teaching and Learning based on the IB Principles and Character Building.
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BMS Educational Philosophy 
ONE School - aligned and inspired by one common vision focusing on these 3 elements

International Mindedness and Global Engagement 
International mindedness and global engagement at BMS are reflected in our respect and appreciation of 
diverse cultural beliefs, values, attitudes, and languages and our acceptance of the complexities that these 
present. We challenge one another to consider and negotiate our understandings of other views and ways of 
thinking as we develop as individuals and enrich our community. Openness to other perspectives is fostered 
at BMS through learning experiences, which inspire curiosity and empathy, and educators who role-model 
reflective thinking and debate. Our curriculum presents all learners with opportunities to engage in positive 
action based upon their knowledge of and compassion for our global society. 

Approaches to Teaching and Learning based on the IB Principles 
At BMS, teaching and learning challenges students to become engaged learners who are curious about the 
world around them, knowledgeable and skillful in pursuing their own inquiries and who take actions to bring 
about positive change. At the heart of our pedagogical approach is the process of inquiry (thinking, questio-
ning, formulating, reflecting and taking action) which is inspired by teachers through meaningful provoca-
tions. Learning experiences are scaffolded to ensure that all students achieve ambitious learning outcomes. 
We believe that teaching and learning is a collaborative process in which all members of the BMS community 
are involved and is enriched by the diverse experiences of students and educators. Learning is driven by each 
person‘s desire to grow and succeed both in and out of the classroom. 

Character Building 
At BMS we recognize that character building is an ongoing process of individual growth. Character building is 
embedded in our school culture through the IB Learner Profile with all members of the BMS community see-
king to exemplify attributes associated with strength of character. Growth happens as students learn to face 
challenges and adversity with resilience, strive to become mindful and self-aware, and develop those values 
that we promote as a school. This process involves being aware of and respecting differences between one-
self and others. We believe that character building is encouraged and developed by presenting all members 
of our community with meaningful challenges, choices, opportunities, and explorations with an emphasis on 
reflection and revision of one’s thinking or approach.

Leadership and Secondary School Staff
Secondary School Principal Paul Churchill, paul.churchill@metropolitanschool.com
Vice Principal for Teaching & Learning Amanda Watson, amanda.watson@metropolitanschool.com
Vice Principal for Student Well-Being Samantha Hearn, samantha.hearn@metropolitanschool.com
Secondary School Assistant Franca Casella, franca.casella@metropolitanschool.com

IB DP Core Team
IB Diploma Coordinator Dorian Rosso, dorian.rosso@metropolitanschool.com
CAS Coordinator Daniel Oakes, daniel.oakes@metropolitanschool.com
Extended Essay Coordinator David Brinson, david.brinson@metropolitanschool.com
TOK Coordinator Maude Robitaille, maude.robitaille@metropolitanschool.com

Curriculum Coordinators
MSA Coordinator  Karin Wachter, karin.wachter@metropolitanschool.com
IGCSE Coordinator  Neil Mercer, neil.mercer@metropolitanschool.com

English & EAL (English as an Additional Language) 
Department
Allison Perkin (Head of Department)
Carmen Banicevic
Hannah Bevis
Emily Bowden
Erin Doyle
Mariella Gatter
Susannah Johnson
Leigh-Anne Robinson
Karina Scott

German and GAL (German as an Additional 
Language) Department
Andrea Krentzien (Head of Department)
Franziska Deutsch
Andreas Drinnenberg
Mariella Gatter
Arianne Koch
Stefan Reichhardt
Uta Silverthorne
Natasha Tolimir-Hoelzl
Karin Wachter
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Humanities Department
Katja Malinowski (Head of Department)
Claire Schillinger (Deputy Head of Department)
Selen Eğit (Business & Economics)
Cassandra Krabbe (History)
Harald Loft (Philosophy)
Bart Pyszczek (Geography)
Simran Sandhu (Geography) 

Mathematics Department
Richard Drake (Head of Department)
Anna Haraszti
Gianfranco Marletta
Sasha Ricker
Konstantinos Stavropoulos

Experimental Sciences
Carmen Mena Elvira (Head of Department)
William Durham
Demet Özlem Finnegan
Sian Kinnear
Maria Cobo Medina
Neil Mercer
Daniel Oakes
Jeremy Sullivan

World Languages Department
Maude Robitaille (Head of Department)
David Brinson
Andreas Drinnenberg
Sebastien Huet
Dorian Rosso

Secondary School Structure 
The Secondary School consists of two distinct learning sections–Middle Secondary and Senior Secondary. 
Students graduate from Middle Secondary with the IGCSE (Cambridge qualification) and MSA (German qua-
lification) qualifications. Middle Secondary is the stage of education that helps students transition from the 
single-classroom based structure of Primary School into the multi-subject, multi-classroom, multi-teacher 
system used in Secondary School. It is a time where students are still learning to become independent, and 
still need explicit teaching of the skills required to succeed in the certificate and in the Senior Secondary 
Years. This process culminates in the International Baccalaureate Diploma Program taught in the Senior 
Secondary, grades 11 and 12.

Secondary School (Grades 7-12)

Primary School (Grades 1-6)

Pre-School (Kindergarten/Kita)

Music Department
Peter Fleming

Performing and Fine Arts
Eugene Collins (Head of Department) 
Sarah Kendrick
Felicity Mangan
Leigh-Anne Robinson
Eloise Williams

Physical Education
Pauric Dooley
Malte Steinberg
Anke Voigt
Joe Watson-Brooks
Amy Young

Library
Cyril Compeyron 

Learning Support Team/ School Counselor
Anthony Collins (Head of Learning Support)
Christy Jarvis (School Counselor)
Caitlyn Korinek
Eloise Williams

Career and University Counselor
Dejana Petricic

Heads of Grade
Head of Grades 7 & 8 – Ms. Bevis 
Head of Grades 9 & 10 – Ms. Robinson
Head of Grades 11 & 12 – Mr. Brinson
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HOW TO USE THIS HANDBOOK 

This edition of the BMS IB Diploma Handbook for students, teachers, and parents is a work in progress. The 
documents contained within will be referred to and used in our work together over the following two years, and 
it is the responsibility of teachers, students, and parents to pay close attention to it. Some parts might be re-
written or adjusted as the year goes on, and these will be distributed and included for next year’s edition. Any 
documents for immediate change or addition should be added to the back of the handbook, and superseded 
parts crossed out. Changes will generally be suggested, discussed, and made available to all stake holders.

IB DIPLOMA PROGRAMME OVERVIEW

The International Baccalaureate Diploma is an academically challenging and balanced program of education 
with final examinations which prepares students for success at university and life beyond. It is a two-year pre-
university course that acts as a passport to universities worldwide. As such, the IB Diploma is the ideal plat-
form from which to launch the higher education of our students. Established in the late 1960s, the Diploma 
Program was originally designed to cater for the educational needs of globally mobile students in international 
schools. It was developed as a deliberate compromise between the specialization required in some national 
systems and the breadth preferred in others, without bias towards any particular national system.

The general objectives of the IBO are to provide students with a balanced education, to facilitate geographic 
and cultural mobility, and to promote international understanding through a shared academic experience. 
From its inception, the development of the IB Diploma Program is based on three fundamental principles:
 - the need for a broad general education, establishing the basic knowledge and critical thinking skills  

necessary for further study
 - the importance of developing international understanding and citizenship for a more peaceful, productive 

future
 - the need for flexibility of choice among the subjects to be studied, within a balanced framework, so that 

the students’ options could correspond as far as possible to their particular interests and capacities.

In the years since its founding, the Diploma Program has become a leading, internationally recognized pre-
university qualification. Taught to over one million students in 147 countries, the IB Diploma has become a 
symbol of academic excellence worldwide. In Germany the IB Diploma is recognized as equivalent to the 
German Abitur for university entrance, as long as certain additional requirements are fulfilled (see section 
Award of the IB Diploma & University Placement).

The student who satisfies the demands of the IB Diploma demonstrates a strong commitment to learning, 
both in terms of the mastery of subject content, and in the development of wide-ranging skills. He or she is 
also encouraged to appreciate the universal value of human diversity and its legitimate boundaries, while at 
the same time understanding the common humanity that we all share. While each component of the Diploma 
Program has specific aims and assessment objectives, the distinctive aims of the program as a whole are to:
 - provide an internationally accepted qualification for entry into higher education
 - promote international-mindedness
 - educate the whole person, emphasizing intellectual, personal, emotional, and social growth
 - develop inquiry and thinking skills as well as the capacity to reflect upon and to evaluate actions critically.

All BMS students entering grade 11 are expected to attempt the full IB Diploma. Because it is a highly de-
manding academic program, BMS – along with most other IB schools – requires an entry qualification into the  
IB Diploma Program as evidence of the student’s academic ability and potential. For BMS students progressing 
from grade 10, the minimum requirement is to pass 5 IGCSE subjects, which must include English and Mathe-
matics at grade C or above. Equivalent qualifications will be required from students joining the school for the  
IB Diploma. This measure is taken to ensure students have a strong command of the necessary skills required 
to attain the full Diploma.
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THE IB MISSION STATEMENT

The International Baccalaureate aims to develop inquiring, knowledgeable, and caring young people who 
help to create a better and more peaceful world through intercultural understanding and respect. To this end 
the organization works with schools, governments, and international organizations to develop challenging 
programs of international education and rigorous assessment. These programs encourage students across 
the world to become active, compassionate, and lifelong learners who understand that different people may 
have different opinions and that there is no simple right or wrong. 

THE IB LEARNER PROFILE

The IB learner profile is the IBO mission statement translated into a set of learning outcomes for the 21st 
century. The attributes of the profile express the values inherent to the IB continuum of international educa-
tion: These are values that should infuse all elements of the Diploma Program and, therefore, the culture and 
ethos of all IB World Schools. The learner profile provides a long-term vision of education. It is a set of ideals 
that can inspire, motivate, and focus the work of schools and teachers, uniting them in a common purpose.

The attributes and descriptors of the learner profile define the type of learner the IBO hopes to develop 
through its programs. IB programs promote the education of the whole person, emphasizing intellectual, 
personal, emotional, and social growth through all domains of knowledge. By focusing on the dynamic combi-
nation of knowledge, skills, independent critical and creative thought, and international-mindedness, the IBO 
espouses the principle of educating the whole person for a life of active, responsible citizenship. Underlying 
the IB programs is the concept of education of the whole person as a lifelong process. The learner profile is 
a profile of the whole person as a lifelong learner. 

As a key cross-program component, the learner profile will become the central tenet of the IB programs and 
central to the definition of what it means to be internationally minded. Thus, the IBO is placing the focus for 
schools where it belongs: on learning. 

It is not intended to be a profile of the perfect student, rather, it can be considered as a map of a lifelong 
journey in pursuit of international-mindedness. It places the learner firmly at the heart of IB programs and 
focuses attention on the processes and the outcomes of learning.

The aim of all IB programs is to develop internationally minded people who, recognizing their common huma-
nity and shared guardianship of the planet, help to create a better and more peaceful world.

INQUIRERS 
They develop their natural curiosity. They acquire the skills necessary to conduct inquiry and research and 
show independence in learning. They actively enjoy learning and this love of learning will be sustained throug-
hout their lives.

KNOWLEDGEABLE 
They explore concepts, ideas and issues that have local and global significance. In so doing, they acquire  
in-depth knowledge and develop understanding across a broad and balanced range of disciplines.

THINKERS 
They exercise initiative in applying thinking skills critically and creatively to recognize and approach complex 
problems, and make reasoned, ethical decisions.

COMMUNICATORS
They understand and express ideas and information confidently and creatively in more than one language 
and in a variety of modes of communication. They work effectively and willingly in collaboration with others.

PRINCIPLED 
They act with integrity and honesty, with a strong sense of fairness, justice and respect for the dignity of the 
individual, groups and communities. They take responsibility for their own actions and the consequences that 
accompany them.
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OPEN-MINDED 
They understand and appreciate their own cultures and personal histories, and are open to the perspectives, 
values and traditions of other individuals and communities. They are accustomed to seeking and evaluating a 
range of points of view, and are willing to grow from the experience.

CARING 
They show empathy, compassion and respect towards the needs and feelings of others. They have a personal 
commitment to service, and act to make a positive difference to the lives of others and to the environment.

RISK-TAKERS/COURAGEOUS 
They approach unfamiliar situations and uncertainty with courage and forethought, and have the independence 
of spirit to explore new roles, ideas and strategies. They are brave and articulate in defending their beliefs. 

BALANCED 
They understand the importance of intellectual, physical and emotional balance to achieve personal well-
being for themselves and others.

REFLECTIVE 
They give thoughtful consideration to their own learning and experience. They are able to assess and under-
stand their strengths and limitations in order to support their learning and personal development.
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APPROACHES TO TEACHING AND LEARNING

“Learning should not only take us somewhere, it should allow us later to go further more easily.” (Bruner, 1960:17) 
Bruner, J. 1960. The Process of Education. Cambridge, Massachusetts, USA. Harvard University Press. 

This philosophy offers guidance to teachers and coordinators on approaches to teaching and learning in 
the DP. Approaches to teaching and learning are deliberate strategies, skills and attitudes that permeate the  
teaching and learning environment. These approaches and tools, intrinsically linked with the IB learner profile 
attributes, enhance student learning and assist student preparation for DP assessment and beyond. These 
approaches to teaching and learning are also inextricably linked to the development of internationally minded 
students, a central aim of all IB programs. 

Within this philosophy, teachers will try to enhance the following skills with students:
 - Thinking skills
 - Communication skills
 - Social skills
 - Research skills
 - Self-management skills

IBO, 2016, “Approaches to Teaching and Learning: an introduction” 
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DP PATHWAYS AT BMS

At Berlin Metropolitan School, we seek to offer our students the best preparation for university and vocational 
pursuits, based on highly personalized and experienced advice for both students and families. We support our 
students in the process of choosing subjection selection already in Grade 9 to ensure a smooth transition to 
higher studies or vocational pursuits after their secondary school studies. Subject pathways are of particular 
importance for students beginning in Grade 9, as teachers, university counselors, and curriculum coordina-
tors aide in guiding students to choose the subjects which best match their needs and abilities. In doing so, 
we aim to provide our students with direct and specifi c support in the IGCSE years (Grades 9-10) to build a 
smooth and effective transition to the IBDP, beginning in Grade 11.

Beginning in Grade 11, students take ownership for their learning and are given the opportunity to choose 
courses from a diverse range of subjects. Ranging over six groups to receive their diploma, students choose 
three subjects dedicated to a standard level of study and three dedicated to a higher level of study. Pathways 
of study seek to balance the academic strengths of the students as well as their goals for their studies in 
higher education. Languages, Literature, Science, Mathematics, Arts, and Humanities form the scope of 
subject selection for students, each culminating into the internationally respected International Baccalaureate

Students study the selected six subjects in parallel to completing the core requirements of the Extended 
Essay (EE), Theory of Knowledge (TOK), and Creativity, Activity, and Service (CAS). By completing the core 
program, students are exposed to a wide range of critical-thinking skills through TOK and EE and engagement 
in their local community through CAS. As a whole, the Diploma Programme offers students a wide breadth 
and depth of study, allowing students to acquire a broad range of subject-specifi c knowledge and skills over 
the course of two years.

GROUP 2

LANGUAGE 
ACQUISITION

GROUP 1

LANGUAGE & 
LITERATURE

GROUP 4

SCIENCE

GROUP 6

THE ARTS

GROUP 3

INDIVIDUALS &

 SOCIETY

GROUP 5

MATHEMATICS

theoryofknowledge–ex
te

nd
ed

es
sa

y –

cre
ativity, activity, service

–
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Subjects grouping at BMS

GROUP 1

Language & 
Literature

GROUP 2

Language
Acquisition

GROUP 3

Individuals &
Societies

GROUP 4

Science

GROUP 5

Mathematics

GROUP 6

The Arts

 - English  
Literature 

 - English 
Language & 
Literature 

 - English B
 - Mother 
Tongue / Self 
taught

 - German  
Literature 

 - German 
Language & 
Literature 

 - German ab 
initio 

 - German B
 - Mother 
Tongue / Self 
taught

 - Economics 
 - Environmental 
Systems and 
Societies 

 - Geography 
 - History 
 - Philosophy
 - Mother 
Tongue / Self 
taught Langu-
ages

 - Biology 
 - Film 
 - Physics

 - Maths 
Analysis and 
Approaches

 - Maths Appli-
cations and 
Interpretations

 - Visual Art 
 - Theatre Arts 
 - Global politics 
 - French ab initio 
 - French B 
 - Spanish B 
 - Mother Tongue/ 
Self taught 

 - Chemistry

Example of different Baccalaureate possibilities depending on student‘s aspiration
GROUP 1

Language & 
Literature

GROUP 2

Language
Acquisition

GROUP 3

Individuals &
Societies

GROUP 4

Science

GROUP 5

Mathematics

GROUP 6

The Arts

Liberals Arts Language A Language B Humanity 1 (HL) Science Mathematics Humanity 2 (HL)

Science Language A Language B Humanity Science 1 (HL) Mathematics Science 2 (HL)

Languages Language A Language A Humanity Science Mathematics Language B (HL)

Arts I Language A Language B Humanity Science Mathematics Arts (HL)

Arts II Language A Language B Science ESS only Arts I (HL) Mathematics Arts II (HL)

GROUP 1

Language & 
Literature

GROUP 2

Language
Acquisition

GROUP 3

Individuals &
Societies

GROUP 4

Science

GROUP 5

Mathematics

GROUP 6

The Arts

Liberals Arts Language A (HL) Language B Economics (HL) Science Mathematics
Global politics 
(HL)

Science Language A Language B Humanity Biology (HL) Mathematics Chemistry (HL)

Languages English A (HL) German A (HL) Humanity Science Mathematics 
French/Spanish B
(HL)

Arts I Language A Language B Humanity Science Mathematics Arts subject (HL)

Arts II Language A Language B ESS only Arts I: Film (HL) Mathematics Arts II (HL)

Liberals Arts: This can lead to law, journalism, business, politics, diplomacy, government. 
 Liberal arts students often choose Biology in Group 4, and an HL language.

Science:  This is the typical medical school diploma, but choosing Physics (HL) instead, and Math (SL or HL), adds 
 other engineering disciplines and digital technologies. Science students often choose Geography in Group 3.

Languages: Like the liberal arts pathway, this can lead to law, journalism, business, diplomacy, government, media. 
 Language skills are highly transferable. Language students often choose Biology in Group 4.

Arts I:  The single arts subject in Group 6 could provide access to specialist art, theatre or music schools but will 
 also support courses in media, design, or architecture. Arts students often choose an HL language.

Arts II:  Taking two arts subjects provides access to specialist art, theatre or film schools, as well as media courses. 
 An HL language will keep other options open.
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IBDP SUBJECT GROUP INFORMATION AND COURSE DETAILS

Group 1: Studies in Language and Literature
Developing an understanding of the nature and value of one’s own culture is a fundamental starting point 
for any educational program claiming to be international. In this regard, the study of languages has a special 
role to play. To enable students to deepen their understanding of the literature of their mother tongue culture,  
45 different languages in group 1 are regularly available for selection. BMS offers German and English A to its 
students. However, if we have students who have another first language apart from English or German, they 
may have the opportunity to study that language as a standard level self-taught subject through our mother 
tongue program, provided a suitable external tutor can be found.

The distinguishing aims of all languages in group 1 are those that encourage a personal appreciation of litera-
ture and develop an understanding of the techniques involved in literary criticism that:
 - develop the students’ powers of expression, both in oral and written communication, and provide the 

opportunity for practicing and developing the skills involved in writing and speaking in a variety of styles 
and situations

 - broaden the students’ perspective through the study of works from other cultures and languages.

Group 2: Language Acquisition
The underlying principle of requiring the study of a second language is to promote cultural understanding 
through language and, in this case, an understanding of other cultures through the study of other languages. 
The main emphasis of the modern language courses is on language acquisition and usage, from the compa-
ratively elementary, practical usage at ab initio level, to the advanced usage at language B HL. For bilingual or 
near-bilingual students there is the option of taking a second languages in group 1 (“Language A”) instead of 
(or in addition to) a language in group 2. Many students at BMS are genuinely bilingual and choose this option, 
leading to the bilingual diploma (see below).

Group 2 language choices are:
Language B HL (for students with approx. 4–5 years of previous learning) 
Language B SL (for students with approx. 2–3 years of previous learning)
Language ab initio SL (for students with no or very little previous experience in a language) 
Please note that Language ab initio is only available at SL.

Group 3: Individuals and Societies
The subjects offered in this group all provide for the development of a critical appreciation of human expe-
rience and behavior, the varieties of physical, economic, and social environments that people inhabit, and the 
history of social and cultural institutions.

The subjects are designed to foster in students the capacity to identify, to analyze critically, and to evaluate 
theories, concepts, and arguments relating to the nature and activities of individuals and societies. Students 
come to an appreciation of the way in which learning is relevant to both the culture in which the student lives, 
and the culture of other societies. They are encouraged to recognize that human attitudes and opinions are 
widely diverse and to understand that a study of society requires appreciation of such diversity.
The distinguishing aims of all subjects in group 3 are those that:
 - encourage the systematic and critical study of human experience and behavior, physical, economic, and 

social environments, and the history and development of social and cultural institutions
 - promote the appreciation of the way in which learning is relevant to both the culture in which the student 

lives, and the culture of other societies
 - develop awareness in the student that human attitudes and opinions are widely diverse and that a study 

of society requires an appreciation of such diversity.

Group 4: Sciences
The experimental sciences offered in this group provide opportunities for scientific exploration and creativity 
within global contexts. Each subject contains a body of knowledge, methods, and techniques which students 
are required to learn and apply. In their application of scientific method, students develop an ability to analyze, 
evaluate, and synthesize scientific information.
A compulsory group 4 project encourages students to appreciate the environmental, social and, ethical impli-
cations of science. This exercise is a collaborative experience where the emphasis is on the processes invol-
ved in scientific investigation rather than the products of such investigation. Furthermore, the collaboration is 
interdisciplinary: Within the sciences’ groups, students analyze a topic or problem which can be investigated 
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in each of the science disciplines offered by the school, and they practice their experimental and investigative 
skills. By this means, an understanding of the relationships between scientific disciplines and the overarching 
nature of the scientific method is encouraged, and an opportunity to explore scientific solutions to global 
questions is provided.

The distinguishing aims of all subjects in group 4 are those that:
 - provide opportunities for scientific study and creativity within global contexts that will stimulate and  

challenge students
 - enable students to apply and use a body of knowledge including methods and techniques that characterize  

science and technology
 - engender an awareness of the need for, and the value of, effective collaboration and communication 

during scientific activities
 - raise awareness of the moral, ethical, social, economic, and environmental implications of using science 

and technology
 - develop an appreciation of possibilities and limitations associated with science and scientists.

Group 5: Mathematics
Because mathematics enters people’s daily lives in so many ways, it is a compulsory area of study for every 
student. However, because each candidate has different needs, interests and abilities, and will use mathe-
matics to serve different purposes, a variety of courses is offered. However, it should be noted that in some 
countries (e.g. Germany) and for some courses (e.g. Economics), choosing Maths SL does not fulfil university 
entry requirements. Entrance into the Maths HL course is only strongly advised to students achieving the 
highest mark in Maths at IGCSE (A*). For entering the Maths SL course, students should be achieving a C or 
above at IGCSE level.

The mathematics subjects aim to enable candidates to develop mathematical knowledge, concepts, and prin-
ciples; to develop logical, critical and creative thinking, and to employ and refine their powers of abstraction 
and generalization. Students are encouraged to appreciate the international dimensions of mathematics and 
the multiplicity of its cultural and historical perspectives–they are also encouraged to engage in mathematical 
pursuits, and to develop an appreciation of the beauty, power, and practicality of the discipline.

The subjects in this group are designed to cater for a range of mathematical ability and to provide the mathe-
matical support for the students’ other subjects (such as economics and the experimental sciences) and their 
university and career aspirations.

The distinguishing aims of all subjects in group 5 are those that enable students to:
 - appreciate the international dimensions of mathematics and the multiplicity of its cultural and historical 

perspectives
 - employ and refine the powers of abstraction and generalization
 - gain an enhanced awareness of, and utilize the potential of, technological developments in a variety of 

mathematical contexts.

Group 6: The Arts
The subject in group 6 is interpretative in approach and allows for significant choice of content. This feature, 
which is appreciated by students and teachers, allows a high degree of adaptability to different cultural con-
texts, and to the strengths and interests of teachers and their students. The emphasis in all the subjects is on 
creativity: the making of art in the context of disciplined, practical research into the relevant genres.

Historically, arts assessments in the IB Diploma Program emphasized imaginative and creative thinking and 
expression, in both subject matter and technique. More recently, it was recognized that this was a western-
orientated bias. In many non-western cultures, 16 to 19-year-olds are taught to imitate the ideas and to 
practice the skills of the masters. The western-orientated assessment criteria rewarded the students who 
took risks, experimented, and were adventurous; students from many non-western cultures were discouraged 
from risk-taking and experiment until they had perfected their skills. Importantly, the syllabuses and assess-
ments of the current arts subjects have removed much of this bias, and now reflect an eclectic attempt to 
combine contrasting aesthetics and forms of assessment from around the world.

The distinguishing aims of visual arts are to:
 - promote visual and contextual knowledge of art from various cultures
 - encourage the pursuit of quality through experimentation and purposeful creative work in various expres-

sive media.
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The Pivotal Role of the Core
Theory of Knowledge
The Theory of Knowledge (TOK) requirement is central to the educational philosophy of the Diploma Program. 
It offers students and their teachers the opportunity to reflect critically on diverse ways of knowing and on 
areas of knowledge, and to consider the role and nature of knowledge in their own culture, in the cultures of 
others and in the wider world. It prompts students’ awareness of themselves as thinkers, encouraging them 
to become more acquainted with the complexity of knowledge and to recognize the need to act responsibly 
in an increasingly interconnected but uncertain world.

As a thoughtful and purposeful inquiry into different ways of knowing, and into different kinds of knowledge, 
TOK is composed almost entirely of questions. The most central of these questions is “How do we know?”

The critical reflection encouraged in students is a foundation for developing international awareness. All aca-
demic subjects aim to encourage in all students an appreciation and understanding of cultures and attitudes 
other than their own, but in this particular respect, TOK has a special role to play.

It is a stated aim of TOK that students should become aware of the interpretative nature of knowledge, inclu-
ding personal and ideological biases, regardless of whether, ultimately, these biases are retained, revised, or 
rejected. Students are required to demonstrate an awareness of the values and the limitations of their indivi-
dual outlook, and of the views common to the communities and cultures to which they belong. In coming to 
understand the strengths and limitations of their own and others’ cultural perspectives, students are better 
able to evaluate their own views and their own level of intercultural understanding.

TOK also plays in important role in providing coherence for a student’s IB Diploma Program. Exploration of 
the nature of knowledge in TOK transcends and links academic subject areas, demonstrating for students the 
ways in which they can apply their own knowledge with greater awareness and credibility.

The Extended Essay
A required component, the extended essay is an independent, self-directed piece of research, culminating in 
a 4000-word essay. It is given much importance by students, teachers, and universities, because it provides 
practical preparation for the kinds of undergraduate research required at tertiary level. From the choice of a 
suitable research question to the final completion of the 4000-word essay, students must produce their piece 
within the constraints of time, essay length, and available resources. This component provides an opportunity 
to engage in an in-depth study of a topic of interest within one of the student’s chosen DP subjects. It is also pos-
sible to bridge two or three DP subjects by choosing a “World Studies” extended essay in areas such as: “Cul-
ture, Language, and Identity”, “Conflict, Peace, and Security”, “Science, Technology, and Society”, and others. 

Emphasis is placed on the research process, on the appropriate formulation of a research question, on 
personal engagement in the exploration of the topic, and on communication of ideas and development of an 
argument. It develops the capacity to analyze, synthesize, and evaluate knowledge with a personal choice 
of topic from within any subject area. Students are supported and encouraged throughout the research and 
writing process with advice and guidance from a supervisor.

Creativity, Activity, Service
Creativity, Activity, Service (CAS) is a framework for experiential learning and reflection about that learning. 
This process of application and reflection provides an opportunity to extend what is learned in the classroom 
and, in turn, for the CAS experience to have an impact on classroom learning.

CAS is intended to provide experiences for students to develop self-confidence and empathy, and a willingness 
to help others. They may directly confront or indirectly engage in work on global problems, or work directly with 
other people at a local level, developing their capacity to function collaboratively and effectively with others. 

The IBO’s aim of educating the whole person comes alive in a practical and demonstrable way through CAS, 
when students are involved in the community, whether at a local, national, or international level. The three 
elements of CAS are mutually reinforcing. Together, they enable students to recognize that there are many 
opportunities to learn about life, self, and others, and to inspire confidence, determination, and commit-
ment. Creative and physical activities are particularly important for adolescents and they offer many favorable  
situations for involvement and enjoyment at a time that is for many young people stressful and uncertain. The 
service element of CAS is perhaps the most significant of the three, in terms of the development of respect 
for others, and of responsibility and empathy.
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ASSESSMENT AND THE AWARD OF THE IB DIPLOMA

Assessment of student performance within the IB Diploma Program takes a wide variety of forms, for example:  
the ability to engage in independent literary criticism, to analyze, evaluate, and integrate source material, to 
construct scientific hypotheses and evaluate scientific methods, to make inductive generalizations and to pro-
duce works of art with imagination and creativity. It is clear that a wide variety of approaches to assessment is 
needed to provide students with suitable contexts in which to demonstrate their capabilities.

Internal Assessment
In nearly all diploma program subjects, at least some of the assessment is carried out within the school by 
teachers, who mark individual pieces of work produced as part of the course of study. Such assessments by 
teachers are checked and moderated by the IBO through the sampling of work from every school to ensure 
that a common standard is applied across all schools.

The kind of work that is internally assessed includes oral exercises in the language subjects, projects, student 
portfolios, class presentations, practical laboratory work in the sciences, and mathematical investigations. 
The principal aim of conducting internal assessment is to evaluate student achievement against those ob-
jectives that do not lend themselves to external written examinations or tests. Internal assessment also gives 
teachers who know their students’ work very well, a significant input into the overall assessment process.

External Assessment
Some assessment tasks are conducted and overseen by teachers, but are then marked by examiners out-
side the school. These tasks are carried out by students according to the school’s schedule, and without the 
restrictions of external examination conditions. They generally involve the production of a substantial piece 
of writing that has been researched and developed over a period of time. Such assessment tasks include 
written tasks and assignments for languages (both mother tongue and second language), essays for Theory 
of Knowledge, and the Extended Essay. The role of the teacher in assessing these pieces of work is less 
significant than it is for internally assessed tasks: all such pieces of work are sent to external examiners to 
maximize objectivity in the marking. 

Final Examinations
The largest part of a student’s final grade (between 50% and 80%) is determined by final examinations. The 
use of identical examination papers across the world for each subject ensures a strong element of parity of 
assessment for the IB Diploma Program, reinforcing its coherence.

Examinations are taken by diploma candidates at the end of the two-year course of study. All examination papers 
are taken by candidates under the strict conditions prescribed by the IBO, with a fixed time limit, in the absence 
of any external resource or communication with other candidates, and with no prior knowledge of the questions. 

The nature of the examination questions varies considerably from paper to paper and from subject to subject. 
Objective tests comprising a set of multiple choice questions are used in some subjects, but short answer 
questions, structured questions, extended response questions, essay questions, data analysis questions, text 
analysis questions, and case study questions are all used where appropriate. This variety of question types  
allows for a greater number of subject objectives to be assessed, and also reduces bias towards those students 
from a particular culture who might have greater experience in responding to one particular type of test (for 
example, tests composed entirely of essay questions or of multiple choice questions).

Examination sessions are held in May each year, with results published in early July. Between the sitting of 
examinations and the release of results, all the external marking is completed, culminating in grade award 
meetings for each subject, to determine the final subject grades.

During the marking, each examiner submits a sample of work to a senior examiner who checks it for accuracy 
and consistency. Where examiners are found to be overgenerous or harsh in their marking, adjustments are 
made to their marks. Where examiners are found to be inconsistent or unacceptably inaccurate, their total 
allocation is re-marked by senior examiners. Increasingly, DP exams are e-marked, a superior assessment 
system, which allows tight quality control by the introduction of pre-marked “seeded” scripts, which the 
examiner has to mark–within a small tolerance–to the same standard as the senior examiner in order to be al-
lowed to continue marking. At grade award meetings, the senior examining team for each subject reviews the 
effectiveness of each examination paper and the overall student performance on each paper. At this stage, 
feedback from teachers from across the globe is invited to continuously improve the examination process.
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Assessment in the Diploma Program is criterion related, which means that each student’s final subject  
result is determined by the level of their performance as measured against a published set of criteria. These 
criteria describe the level of achievement expected for the award of each grade. Final subject results are not 
determined by norm-referencing, nor by awarding fixed percentages of each grade to the overall distribution 
of candidates. Each subject is graded on a scale from one point (the lowest) to seven points (the highest). In 
addition, there is a maximum of three points available for combined performance in the Extended Essay and 
Theory of Knowledge, according to the following matrix:

TOK/EE A B C D  E

A 3 3 2 2

Fa
ili

ng
 c

on
di

tio
n

B 3 2 2 1

C 2 2 1 0

D 2 1 0 0

E Failing condition

The maximum possible score from six subjects and TOK and EE is 45 points. The minimum score needed to 
gain the diploma is 24 points, provided that certain additional conditions are met. These conditions, which 
relate to the distribution of points across the different subjects, are published below.

Award of the IB Diploma
The IB Diploma will be awarded to students who have completed the 2-year course, have not been found 
guilty of malpractice or academic dishonesty, and do not fulfil any of the following failing conditions:
1. CAS requirements have not been met.
2. Candidate’s total points are fewer than 24.
3. An N has been given for theory of knowledge, extended essay, or for a contributing subject.
4. A grade E has been awarded for one or both of theory of knowledge and the extended essay.
5. There is a grade 1 awarded in a subject/level.
6. Grade 2 has been awarded three or more times (HL or SL).
7. Grade 3 or below has been awarded four or more times (HL or SL).
8. Candidate has gained fewer than 12 points on HL subjects (for candidates who register for four HL 
 subjects, the three highest grades count).
9. Candidate has gained fewer than 9 points on SL subjects (candidates who register for two SL subjects 
 must gain at least 5 points at SL).

The Bilingual Diploma
Students who take two languages A and attain a grade 3 or higher in both are awarded the bilingual IB Diploma  
(at BMS, typically German A and English A). 

Regrades and Retakes
Students who have not passed the diploma or are disappointed with their passing score have two options: they 
can ask for a regrade of individual subjects and/or they may retake individual subjects.

Regrades
A regrade means the student’s work and assessment will be reviewed by the IBO (by a senior or chief exami-
ner). Following a regrade, the score can be raised or lowered. All externally assessed components (exams and, 
if applicable, written task, extended essay, TOK essay) will be regraded (but not the internal assessment). The 
decision whether to ask for a regrade should be informed by a scale score analysis (i.e. how close the student 
was to the next full grade), which is provided by the IBDP Coordinator after release of detailed results by the 
IBO around mid-July. The IBO charges a fee for a regrade (approx. EUR 88 (fees as of August 2018)–but this is 
not payable if the grade is changed!). Before a regrade is submitted by the school, students/parents must sign 
a declaration that they understand that grades may be lowered and that they will bear the cost of the regrade. 

Retakes
A retake involves retaking all examination papers in one (or more) subject(s). Students can choose to carry 
over marks from internal assessment and/or coursework (e.g. written task), or can resubmit these, although in 
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that case they would have to attend classes in the six months leading up to the exam. Unlike the regrade, there  
is no risk involved in retaking–the higher grade counts. However, there are higher costs involved: students 
have to pay a one-off registration fee of currently EUR 122 plus EUR 85 per subject to the IBO (fees as of 
August 2018), plus approx. EUR 250 per subject to cover for the cost of invigilation and secure courier ship-
ment of exams.

Retakes can be taken either at BMS or at any other IB school (provided they agree). In the latter case, the 
registering school will collect all fees and make all arrangements with the IBO.

Students can retake up to two times. Students wishing to retake in November following their May examination 
session should note that the first (cheaper) registration deadline for November exams is quite soon after issue 
of results (29th July). It is still possible to register for retakes later, but the IBO fees will be significantly higher.

AWARD OF THE IB DIPLOMA & UNIVERSITY PLACEMENT

The BMS University and Career Counselor, Mrs Dejana Petricic, should be consulted for advice on the com-
plex task of researching and preparing for university applications. However, students and families are encou-
raged to start the process of researching university placement as soon as possible, even before DP subjects 
are chosen. Because many students at BMS may go on to study in Germany, we have included below the 
additional conditions for recognition of the DP for university admission. The School University and Career 
Counselor organizes many events to provide students with information on universities primarily in Germany, 
UK and the US. The IBO website is another useful source of information for recognition of the IB Diploma in 
the world (www.ibo.org).

Germany: Recognition of the IB Diploma
Because of an agreement between the International Baccalaureate Organisation and the Cultural Ministry 
of Germany (Vereinbarung über die Anerkennung des „International Baccalaureate Diploma/Diplome du  
Bac- calauréat International“), students who complete an IB Diploma following certain conditions are eligible 
for university placement in Germany. The detailed conditions are reprinted in German in the appendix, but 
in brief they are:
• 1 language must be taken as Language A and 1 at Language B HL (e.g. English A SL and French B HL) 

OR
 2 languages must be taken as Language A (e.g. German A HL and English A SL).
• either a Science or Maths has to be taken at HL
• Environmental Systems and Societies is not recognized as a pure science. 
• at least 5 subjects must be awarded grade 4 or higher; one grade 3 can be compensated for by a grade 

5 at the same (or higher) level

Vereinbarung über die Anerkennung des 
„International Baccalaureate Diploma/Diplome du Baccalauréat International“
See appendix
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STUDENT AND TEACHER PLANNING

The IB Diploma is a very demanding course in terms of various challenges it sets for students and teachers. In 
order to help the program run efficiently, and in order to help students develop the necessary skills of planning 
and time management which will help them navigate the program successfully, we have developed a range 
of planning instruments.

The DP Deadline Calendar
The IBDP Deadline Calendar is developed by all IBDP teachers at the beginning of the academic year to help 
them to plan major assessment tasks for the course. In this way, it is hoped that major assessment tasks can 
be spread out as much as possible. Note that it does not contain all assessment items and dates. Many con-
tinuous assessment items will be included on the course outlines (see below) and will not be included on the 
IBDP Calendar. Students can add other items to their own copies and develop an individualized version. The 
point of it is to plan out the large items as a staff together, and to give students a tool for planning across their 
whole Diploma Program. Students will be issued with the IBDP Calendar in the first week of the academic  
year.

Course Outlines
These are distributed by course teachers at the beginning of each academic year. They outline a plan of the 
course content which will be covered and when the different parts of the course will be started and com-
pleted. These plans only give indications and will often change over the year. However, they give students a 
good idea of the progress they are making through the course. They also outline the assessment tasks which 
will be expected to be submitted by students in their different courses. With all their course outlines, students 
can effectively plan their work effort so as to maximize effectiveness and ensure that all deadlines are met.

Student Planners
All students are issued with the BMS planner and are strongly encouraged to find an effective way of recor-
ding homework and noting down deadlines. This may take the form of a paper diary or be in a digital format. 
Students frequently missing deadlines or failing to turn in assignments will be given assistance in this matter 
and may be required to have a printed diary signed regularly by their tutor.

ManageBac
BMS uses ManageBac as a crucial communication tool between students, teachers, and administrators. 
All students are required to keep their ManageBac account up to date and to check regularly for messages, 
updates, and assignments.

Furthermore, students will be given a school email account from where all communication between the 
school, teachers, and students takes place. . ManageBac will also be linked to their school email account.

OPEN CAMPUS POLICY 

Students in the IB Diploma Program are encouraged to develop independent study habits and time manage-
ment skills. Students have study periods during the day, which they are encouraged to use for preparation 
and revision.

The school operates an open campus policy for students in grades 11 and 12, meaning they are not required 
to be in school when they have no classes and can leave the campus during breaks and study periods if they 
choose.

However, the open campus privilege may be withdrawn in certain cases as outlined below.
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POLICY FOR ASSIGNMENT 
SUBMISSION & ACADEMIC PERFORMANCE

• Students are to be fully briefed on the finer details of each type of assignment and assessment criteria by 
their course teacher. A submission date is set and communicated to the students.

• If it is a large assignment over a long period of time, submission/presentation dates are set for various 
stages during the process of its completion (e.g. proposal/outlines/source research/drafts). Although a 
teacher might not actually grade or mark the work during the process, they must still scrutinize students’ 
work during the process. This is not only necessary to ensure that students will meet the final submission 
date, but also to ensure maximum support for the student and to avoid plagiarism issues.

• If a student fails to meet a submission date, the teacher may extend the deadline at his/her discretion if 
a valid reason is presented. If the student then submits the work in accordance with the new deadline 
(usually the next day or two) no further action is required.

• Should a student fail to meet the second deadline or persistently miss deadlines, he/she is asked to meet 
with the teacher for a brief conference. This must take place as soon as possible, preferably on the same 
day, but not during the normal class time with the class present. During this conference, the following 
points may be covered:
- why has the submission date not been met.
- the importance of meeting submission dates from a pedagogical perspective.
- the importance of meeting submission dates from a time management perspective, both for students 
 and teachers.
- the importance of meeting submission dates from a class morale perspective.
- a new submission date is agreed upon. This must be reasonable for both parties and take into account 
 the need the processing of assignments by the IBDP Coordinator.
- the DP Coordinator is notified.

• If, following this conference, a student does not meet his/her work commitments or falls behind in an 
IBDP relevant assessment, a formal meeting will be arranged with the student, the teacher, and the IBDP 
coordinator. This will usually result in a final warning (in writing) that the student is about to lose open 
campus privileges.

• If there is no improvement, the student’s open campus privileges are withdrawn. The student will then be 
expected to be present at school from 8.30am to 3.30pm (or 4.30pm where there is a timetabled class 
or lecture after school) regardless of whether he or she has classes. The student will be helped to draw 
up a study plan, utilizing all free periods for independent study in the subjects that most need attention. 
This study time is to be conducted in school and it is the students’ responsibility to have their presence 
signed off by a teacher, the librarian, the IBDP Coordinator, or another member of staff. The withdrawal 
of open campus privileges will be reviewed after a set period of time and may be extended until there is 
clear evidence of improvement.

• Before withdrawal of open campus privileges, a student and their parent/guardian will be given a final 
warning in writing. Likewise, the withdrawal and initial duration will be communicated in writing.

• Where students appear to be falling behind due to poor effort, as expressed in the semester report cards, 
the same course of action (withdrawal of open campus privileges, creation of study plan in collaboration 
with the school Student´s Support Counselor) may be advisable. In such cases, the IBDP coordinator 
will first meet with the student and his/her parents to discuss the issue and the student will be given the 
opportunity to improve.

DP Coursework
Special provision is required for IBDP coursework. If a student fails to submit a piece of IBDP coursework, he 
or she will not be eligible for a grade in that subject, thereby forfeiting the entire IB Diploma. In order to avoid 
this scenario, the school may decide to remove a student who has failed to meet the school internal deadlines 
for IBDP coursework from class and get the student to produce a draft version of the relevant IBDP assign-
ment in school, under exam conditions and without access to the internet. This work may then be submitted 
if the student fails to meet any further deadlines set by the teacher or IBDP coordinator. The result will be a 
low score in this component and a poor grade in the subject and should be avoided where possible.

This procedure may also be applied where there is any doubt over the authenticity of coursework submitted 
by students. In order to avoid any ambiguity and the above scenario, students are strongly advised to adhere 
to deadlines regarding IBDP coursework and to be fully aware of the school’s academic honesty policy.
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ACADEMIC HONESTY 

All students are expected to be familiar with and abide by the school’s academic honesty policy. IBDP stu-
dents in particular need to be aware of the fact that detected malpractice or academic dishonesty in IBDP 
coursework may lead to 0 points for this piece of work, which will seriously compromise the overall DP score. 
Any case of academic dishonesty or malpractice that goes undetected by the school may be discovered by 
the IBO, which in most cases will lead to the student’s results being annulled and the IB Diploma not being 
awarded. In addition, this will damage the school’s standing with the IBO.

Finally, IBDP students need to be aware that the onus is not on teachers proving that work may be plagiarized, 
but rather on the student being able to demonstrate that a piece of work is his or her own. For this purpose, 
the production of outlines, first, revised, and finals drafts according to the school internal deadlines is of 
utmost importance. The IBO requires teachers to sign a declaration that, to the best of their knowledge, the 
student’s work is authentic. This signature cannot be given if a student submits a finished piece of work for 
which no process work (outlines, drafts, etc.) has been seen. In such cases the teacher will refuse to sign the 
declaration and the IBO will refuse to mark it, leading to no grade being awarded for the subject.

For all further details please see the school’s academic honesty policy.

THE PROCESS OF REPORTING STUDENT ACHIEVEMENT

Parents are informed of student progress five times a year: twice at parent-teacher conferences, twice through 
formal reports, and one extra interim report in Semester 1 of Grade 12.

Parent-teacher conferences are an opportunity for parents to make an appointment with the student’s subject 
teachers to discuss matters such as academic progress, behavioral, and social aspects, and the student’s 
attitude and effort.

Reports are issued at the end of each semester and provide detailed information on each student’s progress 
in all subjects as well as TOK, CAS, and the Extended Essay. Each subject report includes an academic grade 
(7-1), reflecting the student’s performance in the all assessments done in the semester, an effort grade (A-E) 
indicating the student’s level of application to the subject as well as written comments on the course content 
and the student’s strengths and weaknesses. It is important to note that while semester reports are a very im-
portant indicator of student progress, semester grades do not contribute to the final grade in any subject. In ad-
dition to the formal methods of reporting student achievement listed above, the IBDP Coordinator will internally  
gather information about student progress from subject teachers at various points throughout the year. In 
cases where there is cause for concern, the IBDP coordinator will contact parents in a timely fashion, to make 
sure all stakeholders can take action in order to avoid poor performance in the IB Diploma.

Individual teachers may contact parents if they feel communication is required in order to help the student 
perform better in their subject–likewise, parents are always welcome to contact teachers if they wish to 
enquire about progress or bring concerns to the school’s attention.
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APPENDIX

Vereinbarung über die Anerkennung des „International 
Baccalaureate Diploma/Diplôme du Baccalauréat International“ 

(Beschluss der Kultusministerkonferenz vom 10.03.1986 i. d. F. vom 07.03.2019) 

1. Ein nach den Bestimmungen der/des „International Baccalaureate Organisation/Office du Baccalauréat 
International“ erworbenes „International Baccalaureate Diploma/Diplôme du Baccalauréat International“ 
wird als Hochschulzugangsqualifikation anerkannt, wenn es nach einem Besuch von mindestens zwölf auf-
steigenden Jahrgangsstufen an Schulen mit Vollzeitunterricht erworben worden ist und die nachstehenden 
Bedingungen erfüllt sind:
a) Unter den sechs Prüfungsfächern des „International Baccalaureate Diploma/Diplôme du Baccalauréat 
International“ (IB) müssen folgende nach der Terminologie des IB bezeichnete Fächer sein:
 - zwei Sprachen auf dem Niveau A oder B (davon mindestens eine fortgesetzte Fremdsprache als „Lan-

guage A“1 oder „Language B HL“2),
 - ein naturwissenschaftliches Fach (Biology, Chemistry, Physics),
 - Mathematik (Mathematical Methods3 oder Mathematics HL4 oder Further Mathematics in Verbindung mit 

Mathematics HL4),
 - ein gesellschaftswissenschaftliches Fach (History, Geography, Economics, Psychology, Philosophy, Social 

Anthropology, Business and Management, Global Politics).

Das sechste verbindliche Fach kann außer den genannten Fächern eines der nachfolgenden nach der Termi-
nologie des IB bezeichneten Fächer sein: 
 - Art/Design5, Music, Theatre Arts6; Film, Literature and Performance, eine weitere moderne Fremdspra-

che, Latin, Classical Greek, General Chemistry, Applied Chemistry, Environmental Systems7, Computer 
Science, Design Technology, World Religions, Sports exercise and health science. 

b) Unter den drei im Rahmen des „International Baccalaureate Diploma/Diplôme du Baccalauréat Internati-
onal“ auf dem „Higher Level“ nachzuweisen-den Fächern muss entweder Mathematik oder ein naturwissen-
schaftliches Fach, d. h. Biology, Chemistry oder Physics, sein.

c) Alle Fächer müssen im „IB-Diploma Programme“ durchgängig, d.h. zweijährig aufsteigend, belegt worden sein. 

d) Die geforderten sechs Fächer müssen mindestens mit der IB-Note 4 benotet sein8.
Sofern in nur einem Fach die IB-Note 3 vorliegt, kann diese ausgeglichen werden, wenn in einem weiteren 
Fach auf mindestens demselben Anspruchsniveau mindestens die IB-Note 5 und insgesamt mindestens 24 
Punkte erzielt worden sind.

e) Deutsche Zeugnisinhaber, die an einer Schule im Ausland mit IB-Programm Deutsch nicht betreiben, müs-
sen vor Aufnahme eines Studiums in Deutschland hinreichende Deutschkenntnisse nachweisen; das Nähere 
wird durch landesrechtliche Bestimmungen geregelt.

2. Sofern die Bedingungen gemäß Ziffer 1 nicht erfüllt sind, ist zur Anerkennung als Hochschulzugangsqua-
lifikation das erfolgreiche Ablegen einer zusätzlichen Prüfung gemäß der „Rahmenordnung für den Hoch-
schulzugang mit ausländischen Bildungsnachweisen, für die Ausbildung an den Studienkollegs und für die 
Feststellungsprüfung“ (Beschluss der Kultusministerkonferenz vom 15.04.1994 in der jeweils geltenden Fas-
sung) erforderlich. Die Anerkennung als fachgebundene Hochschulzugangsqualifikation wird auch möglich 
durch ein erfolgreiches Hochschulstudium von einem Jahr in einem Land, dessen Reifezeugnisse in Deutsch-
land den Hochschulzugang direkt oder nach einem einjährigen erfolgreichen Studium eröffnen.

3. Die Durchschnittsnote für ein „International Baccalaureate Diploma/Diplome du Baccalauréat Internatio-
nal“ wird in dem Land berechnet, in dem das Zeugnis bewertet wird. Dabei wird das Verfahren gemäß der 
„Vereinbarung über die Festsetzung der Gesamtnote bei ausländischen Hochschulzugangsberechtigungen“ 
(Beschluss der Kultusministerkonferenz vom 15.03.1991 in der jeweils geltenden Fassung) mit der nachste-
henden, auf das IB bezogenen spezifischen Regelung zugrundegelegt.

Bei der Berechnung der Durchschnittsnote (N) wird von der im „International Baccalaureate Diploma/ 
Diplome du Baccalauréat International“ ausgewiesenen Gesamtpunktzahl (P) sowie von 42 Punkten als  
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maximaler Punktzahl (Pmax) und von 24 Punkten als minimaler Punktzahl (Pmin) ausgegangen; dabei wer-
den die ggf. erreichten Zusatzpunkte mitberücksichtigt, Gesamtpunktzahlen zwischen 42 (Pmax) und 45 
Punkten (höchstmögliche Punktzahl des IB zuzüglich der maximal erreichbaren 3 Zusatzpunkte) werden der 
deutschen Durchschnittsnote 1,0 gleichgesetzt.

Die Umrechnung erfolgt nach folgender Formel:

N  = 1 + 3 x Pmax - P    

   
Pmax - Pmin

mit
N =  gesuchte Note (Durchschnittsnote)
P = im Zeugnis ausgewiesene Gesamtpunktzahl
Pmax = 42 Punkte (IB-Gesamtpunktzahl ohne Zusatzpunkte)
Pmin  = 24 Punkte (unterer Eckwert)

N = 1,0 (für ≤ 42 P ≤ 45)

4. Die IBO unterrichtet die Kultusministerkonferenz kontinuierlich über eventuelle Änderungen der Abschluss-
prüfung (Anforderungen, Inhalte, Organisation) und gibt der deutschen Schulaufsicht Gelegenheit, Einblick in 
die Arbeit der Schulen zu nehmen. Bei Beratungsbedarf oder auf Wunsch eines Landes prüft der Beirat für 
die Zentralstelle für ausländisches Bildungswesen (ZAB), ob die Voraussetzungen für die Anerkennung des 
IB noch gegeben sind.

5. Dieser Beschluss tritt am Tage der Verabschiedung durch die Kultusministerkonferenz in Kraft.

1) Ab Prüfung 2013 Language A: Language and Literature oder Language A: Literature.

Für Schülerinnen und Schüler, die an ihrer Schule keinen Unterricht in ihrer Muttersprache erhalten können, kann ein entspre-

chender School supported self-taught-Kurs als Language A: Literature SL anerkannt werden.
2) Gilt ab Prüfung 2013. 
3) Von Prüfung 2006 bis einschl. Prüfung 2020 Mathematics SL.

Absolventinnen und Absolventen, die mit dem Prüfungstermin 2021 Mathematics: Analysis and Ap-proaches SL oder Mathe-

matics: Applications and Interpretation SL nachweisen, kann nur ein fach-gebundener Hochschulzugang für Fachhochschulen 

und Universitäten für Studienfächer, die nicht dem mathematisch-naturwissenschaftlich-technischen Bereich zuzuordnen sind, 

eröffnet werden.
4) Ab Prüfung 2021 Mathematics: Analysis and Approaches HL oder Mathematics: Applications and Interpretation HL.
5) Heißt seit Mai 2000 Visual Arts. 
6) Heißt ab Prüfung 2009 Theatre.
7) Heißt ab Prüfung 2010 Environmental Systems and Societies. 
8) (IB-Nichtbestehensnoten:  1 = very poor/très faible 

  2 = poor/faible 

  3 = mediocre/médiocre

 IB-Bestehensnoten: 4 = satisfactory/satisfaisant 

 5 = good/bon 

 6 = very good/très bon 

 7 = excellent/excellent)
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Agreement on the Recognition of the ‚International Baccalaureate 
Diploma/Diplôme du Baccalauréat International‘

(Resolution of the Conference of the Ministers of Education and Cultural Affairs of 10/03/1986, as amended 
on 07/03/2019)

1. An ‚International Baccalaureate Diploma/Diplôme du Baccalauréat International‘ issued in accordance with 
the regulations of the ‚International Baccalaureate Organization/Office du Baccalauréat International‘ shall be 
recognized as a university entrance qualification if it has been obtained after attending at least twelve years of 
full-time education in ascending year groups, and if the following requirements are met:

a) The six examination subjects taken for the ‚International Baccalaureate Diploma/Diplôme du Baccalauréat 
International‘ (IB) must include the following subjects, referred to here by their official IB title:
 - two languages at level A or B (of which at least one advanced foreign language as ‚Language A‘1 or ‚Lan-

guage B HL‘2);
 - one natural science (Biology, Chemistry, Physics);
 - mathematics (Mathematical Methods3 or Mathematics HL4 or Further Mathematics in conjunction with 

Mathematics HL4);
 - one social science (History, Geography, Economics, Psychology, Philosophy, Social Anthropology, Busi-

ness and Management, Global Politics).
 -

The sixth compulsory subject may be one of the above or one of the following subjects, referred to here by 
their official IB title:
 - Art/Design5, Music, Theatre Arts6, Film, Literature and Performance, an additional modern foreign lan-

guage, Latin, Classical Greek, General Chemistry, Applied Chemistry, Environmental Systems7, Computer 
Science, Design Technology, World Religions, Sports Exercise and Health Science.

b) Of the three ‚International Baccalaureate Diploma/Diplôme du Baccalauréat International‘ subjects taken at 
‚Higher Level‘, at least one must be either Mathematics or a natural science, i.e. Biology, Chemistry or Physics. 

c) All subjects must have been studied continuously as part of the ‚IB Diploma Programme‘, i.e. in two as-
cending year groups.

d) Pupils must have obtained at least IB grade 4 in the six compulsory subjects8.
If an IB grade of 3 has been obtained in only one subject, this can be compensated for if a minimum IB grade 
of 5 and a minimum total of 24 points have been obtained in another subject of at least the same level of 
difficulty.

e) German qualification holders attending an IB school abroad that does not offer German as a subject must 
provide proof of competence in German before starting higher education in Germany; the further details are 
governed by federal state provisions.

2. If the conditions under paragraph 1 have not been met, in order for recognition as a university entrance 
qualification to be granted, the pupil must successfully pass an additional examination in accordance with 
the ‚Framework Decree on the Recognition of Foreign University Entrance Qualifications, Preparatory Courses 
and the Assessment Test‘ (Resolution of the Conference of the Ministers of Education and Cultural Affairs of 
15/04/1994, as amended). Recognition as a subject-specific university entrance qualification is also possible 
on the basis of successful completion of a one-year higher education course in a country whose school lea-
ving certificates qualify graduates for entrance to university in Germany directly or after successful completion 
of a one-year course of study.

3. The average grade for an ‚International Baccalaureate Diploma/Diplôme du Baccalauréat International‘ is 
calculated in the country in which the qualification is issued. This shall be subject to the procedure set out in 
the ‚Agreement on Determining the Overall Grade for Foreign University Entrance Qualifications‘ (Resolution 
of the Conference of the Ministers of Education and Cultural Affairs of 15/03/1991, as amended) together with 
the following IB-specific rules.

The average grade (N) is calculated based on the total number of points (P) obtained in the ‚International 
Baccalaureate Diploma/Diplôme du Baccalauréat International‘, and on a maximum score (Pmax) of 42 
and a minimum score (Pmin) of 24. Any bonus points obtained are included in the calculation. Total scores  
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between 42 (Pmax) and 45 (highest possible IB score when including the maximum available 3 bonus points) 
are deemed equivalent to the German grade 1.0.

The conversion is performed using the following formula:

N  = 1 + 3 x Pmax - P    

   
Pmax - Pmin

mit
N =  average grade to be calculated
P = total score received for IB diploma
Pmax = 42 points (IB total score without bonus points)
Pmin  = 24 points (lower benchmark)

N = 1,0 (für ≤ 42 P ≤ 45)

4. The IBO shall regularly update the Conference of the Ministers of Education and Cultural Affairs about any 
changes to the final examination (requirements, content, organization), and shall give the German Schools 
Inspectorate the opportunity to inspect the work being done by the schools. If there is a need for consultation, 
or at the request of one of the federal states, the Advisory Committee of the Central Office for Foreign Educa-
tion (ZAB) shall assess whether the criteria for recognition of the IB are still met.

5. This resolution shall enter into force on the date of its adoption by the Conference of the Ministers of Edu-
cation and Cultural Affairs.

1) As of examination year 2013, Language A: Language and Literature or Language A: Literature.

For pupils who are unable to receive instruction in their mother tongue at their school, a corresponding school-supported self-

taught course may be recognized as Language A: Literature SL.
2) Applies as of examination year 2013.
3) From examination year 2006 up to and including examination year 2020 for Mathematics SL.

Qualifications in Mathematics: Analysis and Approaches SL or Mathematics: Applications and Interpretation SL obtained in 

examination year 2021 shall be regarded as subject-specific university entrance qualifications for technical universities and 

universities providing access only to courses of study not falling within the mathematical/scientific/technical field.
4) From examination year 2021, Mathematics: Analysis and Approaches HL or Mathematics: Applications and Interpretation HL.
5) Referred to as Visual Arts since May 2000.
6) Referred to as Theatre as of examination year 2009.
7) Referred to as Environmental Systems and Societies as of examination year 2010. 
8) (IB fail grades:  1 = very poor/très faible

  2 = poor/faible

  3 = mediocre/mediocre

 IB pass grades: 4 = satisfactory/satisfaisant 

 5 = good/bon 

 6 = very good/très bon 

 7 = excellent/excellent)
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Recognition of the IB‘s New Mathematics Courses
by the German Ministries of Education
Date: May 2019

Background
The German Conference of State Educational Ministries (Kultusministerkonferenz, KMK) determines how the 
International Baccalaureate Diploma (IB Diploma) is recognised for the entry of students to universities in 
Germany. Each time there is a significant change in the courses offered by the International Baccalaureate 
organisation (IB), the KMK convenes meetings with the IB to decide how the changes will be included in the 
recognition agreement.

Following intense collaboration with leading universities regarding mathematics education, the IB devised a 
new set of mathematics courses that will be part of the IB Diploma beginning with first examinations in May 
2021. These courses („Mathematics: Analysis and approaches“ and „Mathematics: Applications and inter-
pretation“) represent a significant change in the mathematics component of the Diploma, and therefore a 
new evaluation was initiated by the KMK. After deliberations with representatives of the IB, the German KMK 
and the Association of German International Schools (AGIS), a decision concerning the recognition of these 
mathematics courses was published on the 7th of March 2019.

Summary of Recognition
The KMK decided that all four possible mathematics courses (Math: Analysis and approaches SL and HL, and 
Math: Applications and interpretation SL and HL) in the IB Diploma can be recognised for entry to German 
universities. However, the way in which they are recognised is different. 

Analysis and Approaches versus Applications and Interpretation
The KMK agreement does not distinguish between the course „Mathematics: Analysis and approaches“ and 
the course „Mathematics: Applications and interpretation“. For the purpose of obtaining government reco-
gnition to use one‘s IB Diploma to gain access to German universities, it does not matter which of these two 
courses a student chooses.

Higher Level versus Standard Level Mathematics
It does make a difference whether a student takes Higher Level (HL) or Standard Level (SL) mathematics. 

Higher Level Mathematics 
Student who take either of the two mathematics courses at Higher Level (HL) qualify (assuming that they 
fulfill all other requirements for recognition) for the allgemeine Hochschulzugangsqualifikation. This level 
of recognition means that students will qualify to apply to study all subjects at German universities, unless 
the individual universities impose additional requirements.

Standard Level Mathematics
Students who take either of the two mathematics courses at Standard Level (SL) qualify (assuming that 
they fulfill all other requirements for recognition) for the fachgebundene Hochschulzugangsqualifikation. 
This level of recognition means that students will qualify to apply to study all subjects at German universi-
ties except subjects in the fields of mathematics, natural sciences, technology and engineering. However, 
students with the fachgebundene Hochschulzugangsqualifikation WILL still qualify to study medicine, 
dentistry, pharmacy, and veterinary medicine.

University-specific Requirements
The law in Germany allows individual universities to impose additional prerequisites for entry to their pro-
grammes. Therefore, it is recommended that students always check with their desired university directly to 
ensure that the combination of courses they wish to take will be accepted by that university.

To view the official agreement of the German Educational Ministries, visit their website: https://www.kmk.org/
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NOTES
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